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1. Our Principles 

The Deaf Academy believes all deaf children have the right to a broad, balanced and relevant careers 

education, which provides continuity, progression and considers individual differences. At the Deaf 

Academy (referred throughout this policy as, the Academy), we provide a curriculum to support all of 

our students with Careers Education, Information, Advice and Guidance. 

Our curriculum aims to: 

 Build on students’ previous learning, to provide, stretch, and challenge all students, regardless of 

their ability, so that they make rapid and sustained progress. 

 Provide for the particular needs and aspirations of students, as well as offering a basic entitlement 

to broad areas of experience. 

 Create conditions in which creativity, imagination, improvisation, confidence in risk-taking and a 

thirst for new ideas and understanding can flourish. 

 Provide a robust careers programme from Key Stage 3 to 4, Post 16 and EQUALS framework, which 

will help Deaf learners plan and manage their progression through learning and prepare them for 

the transition into work.   

 Recognise the importance of diversity in the academy so that opportunities are available for our 

learners regardless of their race, gender or academic abilities. In addition, to ensure that all 

planned programmes of activities will help them to make decisions and plan their careers, both in 

the Academy and for when they leave, as part of their transition process. 

 Challenge stereotyping and encourage students to widen their careers ideas. 

 Enable students to learn how to deal with prejudice and discrimination and how to use skills of 

assertiveness and negotiation. 

 Reflect the true nature of today and tomorrow’s world of work. 

 

2. Rationale 

This policy responds to The Academy’s legal duties, National Career Mark Standards, the Common 

Inspection Framework (Ofsted) and the requirements of the UK Quality Code. 

a. This policy is written in accordance with the DfE guidance: 

i. ‘Careers Guidance – Guidance for further education for further education Colleges 

and sixth form Colleges’ (February 2018);  

ii. ‘Careers Strategy – marking the most of everyone’s skills and talents’ (December 

2017); 

iii. Good Career Guidance – Gatsby Benchmarks (January 2018). 

 

b. Principal and Governors recognise that to meet this statutory requirement of Section 42A of the 

Education Act 1997 requires we must ensure that the independent careers guidance provided 

from year 8 (12-13 years old) to year 13 (17-18 years old): 

i. Is presented in an impartial manner. 

ii. Includes information on the range of education or training options, including 

Supported Internships, apprenticeships and vocational pathways. 



iii. Is guidance that the person delivering the information, will promote the best interests 

of the students to whom is it given. 

 

c. The Technical and Further Education Act 2017 inserts section 42B into the Education Act 1997 and 
came into force on 2 January 2018. This new law requires the proprietors of all schools and 
academies to ensure that there is an opportunity for a range of education and training providers 
to access all pupils in year 8 to year 13, for the purpose of informing them about approved 
technical education qualifications, Supported Internships or apprenticeships. 
 

d. The Academy has prepared a policy statement (See 19 – for the Policy Statement) setting out the 
circumstances in which education and training providers are given access to pupils, and to ensure 
that this is followed. The policy statement must be published and must include:  

i. Any procedural requirement in relation to requests for access.  
ii. Grounds for granting and refusing requests for access. 

iii. Details of premises or facilities provided to the individual/company to whom access is 
granted.  

This complies with the school’s legal obligations under Section 42B of the Education Act 
1997 

e. The Deaf Academy may revise the policy statement from time to time to ensure that it continues 

to meet its critical role in preparing our young people for the next stage of their education or 

training and beyond.   

 

f. The School Information (England) Regulations 2008 require the Academy to publish information 

about the Academy’s careers programme.  This information must relate to the delivery of careers 

guidance to year 8 to 13 pupils in accordance with Section 42A of the Education Act 1997.  For the 

current academic year (2019-2020), this information must include: 

i. The name, email address and telephone number of the Academy’s Careers Leader. 

ii. A summary of the careers programme, including details of how pupils, parents/carers, 

teachers and employers may access information about the careers programme. 

iii. How the Academy measures and assesses the impact of the careers programme on pupils. 

iv. The date of the Academy’s next review of the information published. 

 

g. A young person’s career is their pathway through learning and work and we recognise that 

effective career guidance contributes to raising aspirations, improving motivation and overcoming 

barriers to success. We are committed to achieving national validation - The Quality in Careers 

Standard (QiCS).  

 

h. We have high expectations for all of our students, including our most vulnerable and those with 

special educational needs/disabilities. Every student will be challenged appropriately and acquire 

the knowledge, skills and attitudes for lifelong learning, which are valued by employers. This will 

help every young person to realise their potential and enhance their employability.  

 

 



3. Aims 

The Aims of our Careers programme: 

Within the context of these overarching aims, our desired outcome is to ensure that all deaf students 

have an equal entitlement to high quality careers education, information, advice and guidance that: 

 Raises aspirations. 

 Empowers deaf young people to plan and manage their own futures. 

 Provides them with an understanding of the world of work. 

 Help them to explore career options. 

 Support them in making decisions regarding the opportunities open to them. 

 Enabling them to make an effective Post 16 transfer and to leave us equipped with 

employability and career skills that will help them in all future work endeavours. 

 Actively promote equality of opportunity and challenge stereotypes. 

 Break “deaf barriers” and sustain their progression to “break the celling” of deaf employment. 

 Raise awareness and understanding of their needs in the work place e.g. Reasonable 

adjustments/Access to Work (AtW).  

 

4. Student Entitlements 

Under the terms of this policy all full time and part time students, including those on supported 

internships at the Academy are entitled to: 

a. A planned programme of careers education and guidance activities which is appropriate to their 

needs. 

b. Professional, comprehensive, independent and impartial careers advice and education that 

utilises Labour Market Intelligence (LMI). 

c. Receive transparent information about Careers services and course based support at induction; 

and at timely intervals throughout the academic years. 

d. Personalized Information Advice Guidance (IAG) that provides opportunities to identify and 

respond to the needs of the individual, and builds on previous learning and experience. 

e. IAG that is inclusive, recognises and promotes equality and diversity, challenge stereotypes and is 

sensitive to faith, culture and background. 

f. Accurate course and progression information and assistance with those choices, which is 

enhanced by strong networks and collaborative approaches; involving careers services, curriculum 

teams and external partners. 

g. Understanding and recognition of their own individual needs in the workplace, so they know how 

to obtain support to strengthen their accessibility and to lessen the barriers in work situations as 

much as possible. 

h. Receive careers related sign vocabulary, published on the academy’s website and shared with 

their parents/carers. 

 

 

 



5. Student Responsibilities 

a. For students to prepare for ever changing opportunities, responsibilities and experiences of adult 

life and equip them with the skills to manage the choices, changes and transitions ahead of them. 

b. Pupils to develop a positive self-image, increased self-confidence and to raise personal aspirations. 

c. All students to have an equal opportunity to develop the necessary skills, knowledge and 

awareness of the working world so that they are equipped with the ability to follow an individual 

chosen route to further education and/or employment in a career choice, which matches their 

aspirations in relation to their ability. 

d. For pupils to develop their knowledge of how to communicate professionally, in the work place, 

when utilising a Communication Support Worker or British Sign Language/English registered 

interpreter. 

e. For pupils to take the lead in their learning, decision-making and in the journey to realise their 

aspirations and future career. 

f. Pupils to develop their skills in communication, personal, social and emotional wellbeing, which 

are important to enable them to achieve their career goals.   

 

6. Staff Responsibilities 

The policy requires teaching and support staff to ensure that: 

a. Course staff will provide sufficient course information and advice to enable prospective learners 

to make suitable choices. 

b. Course staff are aware of careers services, maintain effective working links and make referrals for 

pre-entry, progression and careers guidance when required. 

c. Course staff to ensure learners are aware of careers services, tutorial and course based support. 

d. Course staff will aim for an appropriate combination of careers education, information, advice and 

guidance (CEIAG) activities which are appropriate to their students’ needs; and link curriculum 

learning to careers. 

e. Training for staff and students in using relevant and appropriate signed Careers terminology with 

clear and agreed British Sign Language (BSL) signs. 

f. All students to be reminded that every subject they learn relates to their future careers e.g. 

through time management, personal behaviour and planning/organisational skills. 

g. Staff to promote and support the Academy’s Dress Code policy and to provide a positive image 

linked to professionalism and pride, in our work, for our deaf students to see.  

 

7. Careers Leader Responsibilities (Teaching and Learning) 

The Careers Leader of the Academy should ensure that: 

a. There is a published, reviewed and updated Careers Programme; 

b. A Careers Programme is delivered and shared with staff, parents/carers and governors. 

c. S/he works with and updates  the governor whom is appointed with overseeing the careers 

programme; 

d. The value of CIEAG promotes and raises positive aspirations for deaf learners. 



e. The top five visions for Careers are fully supported by staff at the Academy. 

f. Delivery of careers related training and resources, which are appropriate to staff role. 

g. Appropriate national quality standards are achieved, i.e. Careers Mark. 

 

8. Careers, Employability and Enterprise Coordinator Responsibilities 

a. Coordinate careers advice sessions. 

b. Supporting Careers Leader in creation and implementation of the Careers Programme.  

c. Maintain Careers shared drive. 

d. Supporting Careers Leader in creation and implementation of Careers, Employability and 

Enterprise events and activities.  

e. Delivers Careers, Employability, Enterprise training and support.  

 

9. SLT Responsibilities 

The SLT at the Deaf Academy should ensure that: 

a. A Careers Leader is appointed. 

b. The Careers Team is supported. 

c. A Governor is identified for CEIAG. 

d. There is a published Careers Programme. 

e. Relevant staff are aware of this policy and promote the value of CIEAG. 

f. There are sufficient qualified, experienced staff and up to date resources. 

g. All staff have access to training, support and resources, which are appropriate to their role. 

 

10. Governor Responsibilities 

Governors should ensure that the Principal follows a strategy for careers education and guidance, 

which meets the Academy’s legal requirements, which has been developed in line with the Gatsby 

Benchmarks and informed by the requirements it set out. 

a. The Academy should have a member of the Governing Board who takes a strategic interest in 

careers education and guidance and encourages employer engagement. 

b. The Governor must make sure that arrangements are in place to allow a range of education and 

training providers to access all pupils in years 8-13 to inform them about approved technical 

education qualifications, supported internship and apprenticeships 

c. A policy statement setting out these arrangements will be published.  This should be part of a 

broader approach to ensure that young deaf people are aware of the full range of academic and 

technical routes available to them at each transition point. 

d. The governance handbook provides information on governors’ other legal duties. 

 

11. Parents and Carers Responsibilities 



Making decisions about careers is a complex process especially as individuals face a growing range of 

course and career options.  Parental involvement, both at home and at school, can translate into long-

lasting benefits for children from early childhood through into adult life. Research shows that parental 

involvement in children’s learning is strongly associated with children’s socio-emotional development, 

reading proficiency, academic success, student engagement, high school completion, as well as 

adaptation into society. The surrounding community also plays a critical role in educating children and 

often functions as an additional support to parents in creating safe neighbourhoods and a healthy 

learning environment for their children. 

a. Parents and carers can engage in children’s education in various ways: from getting involved in 

their child’s daily activities at home or residential provision (e.g. reading, drawing, supervising 

their progress in the academy, taking them to Museums, social/recreational and sport clubs). 

b. Parents are encouraged to be active participants in school life (e.g. communicating with teachers 

about their child’s progress and behaviour, volunteering with school activities, helping with 

fundraising). 

c. For parents and carers’ communication using signing skills there should be ongoing development 

to meet the child’s needs as much as possible; these can be supported by attending the 

Academy Family Sign Language (FSL) weekends. 

d. Parents should be invited to attend any careers related events such as open day, interviews, or 

fairs. 

e. Parents may offer the child opportunities to attend any events related to deafness, such as deaf 

organisations, clubs, festivals or the theatre, including any mainstream venues, such as, the 

theatre, cinema or Informative talks, where the sign language interpretations or subtitles are 

available to the child. 

f. Parents should ensure that the home and residential environment is accessible to the deaf child 

e.g. subtitles to be turned on, to increase their literacy skills; bed alarm clock with flashing lights 

or shaker to encourage their self-reliability to get up in the morning; install a doorbell with 

flashing lights (these can be discussed with social services). 

g. Parents and carers not only play a central role in shaping the child’s future, but they have 

valuable attributes that will enable students to lead full lives, meeting challenges and making the 

most of available opportunities along the way. 

h. Parents and carers can help raise children’s aspirations and promote a positive attitude linked to 

work ethics. 

i. Parents and carers can help motivate their child to achieve their goal in the academy and in life.  

Motivation is a very important ingredient of achievement.   

j. Parents are role models in promoting emotional health and social wellbeing. 

 

12. Responsibilities of the Academy 

The careers strategy explains that good careers guidance connects learning to the future.  It motivates 
young people by giving them a clearer idea of the routes to jobs and careers that they will find 
engaging and rewarding. The Academy aspires: 

a. To have good careers guidance, which broadens pupils’ horizons, challenges stereotypes and 
raises aspirations. It provides pupils with the knowledge and skills necessary to make successful 
transitions to the next stage of their life. This supports social mobility by improving opportunities 



for all young people, especially those from disadvantaged backgrounds and those with special 
educational needs and disabilities.  

b. To have set a clear expectation that the quality of careers education and guidance should be raised 
in school and college.  The statutory framework requires school and college to secure independent 
careers guidance for all year 8 to 13 pupils. This makes sure that all pupils have access to external 
sources of information on the full range of education and training options. 

c. To go beyond the statutory duties and introduce a framework around which the academy can 
develop and improve its entire careers programme.  This will help to promote a shared 
understanding of what excellent careers provision looks like and a consistent approach to achieve 
it.   The academy will use the Gatsby Benchmarks to improve careers provision. 

d. To achieve Gatsby Benchmark 1 the academy should have a stable, structured careers programme 
that is published on the website and makes available information about the careers programme, 
so that it is known and understood by young people, parents, teachers and employers. 

e. Gatsby Benchmark 7, recognises the importance of every pupil to have access to education and 
training providers and to understand the full range of education opportunities that are available 
to them.  This duty will help pupils to make an informed choice about academic options for those 
interested in going to university, and a technical route, including supported internship 
programmes. 

f. To use Compass, a self-evaluation tool developed by Gatsby and the Careers & Enterprise 
Company. Compass works by asking the Academy to answer a series of questions about what 
careers provision it offers.  On completing the questions, the academy will receive a confidential 
report showing how it compares to the Gatsby Benchmarks.  Over time, the Academy can return 
to the tool, see previous results and repeat the assessment as provision develops.  The Compass 
report is confidential, but the Academy may choose to share it with governors, parents/carers, 
colleagues, and Ofsted.  Using the Gatsby Benchmarks to develop and improve careers provision, 
and putting in place a clear plan that is based around meeting them, will also help the Academy 
to ensure compliance with legal duties. 

g. We recognise that the eight Benchmarks represent a demanding but achievable standard.  We 
comply with the Government’s expectation that the Academy has been working towards the 
Benchmarks from January 2018, and intends to meet them all by the end of 2020. 

 

13.      Exit Career Plan 

12.1 An exit plan is a process where a student transitions from the educational environment into 

their next destination development phase.  An exit career plan can involve one or more of the 

following: a shift from leaver to higher education, further education, university, to a 

professional career, new employment, supported internship, part or full-time work, freelance 

or business ownership. 

12.2 Exit plans will require the appropriate timescale and support to launch the student’s final 

transition, which enables the student to enjoy a smooth and achievable transition as far as 

possible. 

12.3 The exit plan will need to include the student’s choice and timing. 

•    Choice – This can depend on the situation, such as, if the student wants to remain in the 

same area after studying or work based placement, which they are now familiar with or if they 

wish to return to their home area and find employment or further education there.  

•    Timing – This will be decided in discussion with the student, their family and external 

professionals during the Annual review process in their last year at the academy. 



 

12.4 It will clearly establish who has the responsibility for the students transition in their last year 

at the academy and that ‘key’ person will be enable to support the students to using  the exit 

plan, which should have clear definitions, as follows: 

•    Who are the ‘Key’ professionals/agencies to be involved?  

•    Bridging gaps between reality and unrealistic expectations linked to future careers. 

•  Barriers identified (whether at home, or arising from progression to further higher 

education or work environment). 

•    Parental involvement/views.  

•    Risk of disengagement. 

•    Risk of becoming categorised as ‘NEET’ (Not in Education, Employability and Training). 

•    Social-Communication support that enables the students to have their voice heard in the 

exit plan.  

12.5 Key features of an Exit Career Plan. Preparation to transition for employability and 

independent living will need students to prepare their ‘voices’, to enable them to recognise 

and build their: 

•    Preparation and independent living skills: 

 Gradual transitions. 

 Emotional preparation. 

 Making a plan and making a decision. 

 When to leave the Academy. 

 Know their rights. 

 Practical skills. 

 Monetary budgeting skills. 
•    Life as a young adult: 

 Being healthy. 

 Establishing a home. 

 Enjoying free time. 

 Achieving goals. 
•    Freedoms and pressure of independence:  

 Anxiety about the future. 

 Experiencing stigma. 

 The gap between expectations and reality. 

 Identity and personal history. 

 Financial worries. 

 Loneliness and social isolation. 

 Trusting relationship. 

 Professional support. 

 Wider support networks. 

 Relationships with family. 

 Relationships with former staff. 

 Emotional support. 

 The key person to rely on. 
 

12.6 The Exit Career Plan will need to give a clear plan on ‘education/careers transition mobility’.  

The education/career transition mobility may affect the student’s future career prospects, 

due to: 



• ‘Horizontal’ Transition Mobility: A student expresses his or her careers or aspirations, but 
their overall social/careers standing remains the same.  Moreover, it is expected that 
he/she will return home to their family in local authority area and live 
independently/semi-independently, search for a job or go into supported Employment. 

• ‘Vertical’ (Ascending and Descending) Transition Mobility: Vertical mobility refers to any 
change in the careers or aspirations depending on the external provision or financial 
status of an individual student, which leads to a change in their position. These can be 
defined as the students who don’t have attachments to their home area, and move in 
search of a job/home they want.  These also determine that the direction of transitions 
may have two types of vertical social mobility – ascending and descending. 
The success of ‘ascending vertical transition mobility’ will be defined by an external 

provider/financial plan being implemented and in negotiation with the academy this 

ensures the student's transition to their destination development phase.  This will support 

the student’s decision and the Academy will work with multi-agencies to ensure that 

transition is established and that the student’s transition exit date is set. 

The unsuccessful ‘descending vertical transition mobility’ will be defined by the external 

providers/financial plan being uncertain, even though the academy has given a clear 

timescale to the external partnerships.  The descending transition may force the student 

to return home until the external re-engaging and implementation of the student’s 

destination development phase is completed. This may impact upon the student’s social-

communication, wellbeing and mental health, which will be detrimental for the student 

personally and for their transition process. 

• ‘Upward’ Transition Mobility: When a student moves with ease from their current 
education environment either to further education or into a supported employment 
model, as part of their next careers/aspirations destination.   

• ‘Downward’ Transition Mobility: When a student expresses his or her careers aspirations 
but is impacted by losing their current education environment as an external provision 
declined an individual students funding, this leads to a change they are unprepared for.  
Downward Mobility is stressful for transition students who can suffer a drastic decline in 
external station position and for those that are more vulnerable it may lead to a form of 
personal-aspirations disorganisation. 
 

12.7 Not in Education, Employment or Training (NEET)  

Government guidelines (March 2018) define NEET as young people (aged 16 to 24 years) who 

are not in education, employment or training, by age and sex.   

These apply to anyone who is not in any of the forms of education or training listed previously 

and are not in employment is considered to be NEET.  Consequently, a person identified 

as NEET will always be either unemployed or economically inactive. 

The results of post-exit career plans will determine the consequence of student leavers and 

will categorise them in the ‘education-careers transition mobility’ status. A leaver student who 

is classified as descending vertical transition or downward transition mobility, will fall into the 

category of NEET. 

12.8 Before the exit date, the student will have a meeting with a Career Transition Keyworker.  In 

the session, the Keyworker will provide information and support about what services are 

available in their home areas. The Careers Team will be sharing information with the 

professionals, parents and service around the young deaf adult. 



Before the exit date, we will produce ‘communication-activity agreements’.   

The communication-activity agreement is a personally negotiated contract between the 

leaver and the Career Transition Keyworker, providing arrangements, which outline the 

specific steps the leaver should take to progress onto education, employment or training. The 

former/leaver students may get in touch with the Careers Transition Keyworker for: 

• Up to two meetings with the careers team after six months of leaving. 
• Coming back to the academy to give a short talk/presentation about their careers journey 

after leaving the academy. 
 
In addition, those who require support can receive support for: 
• Personal development – helping to cope with personal difficulties and/or to boost 

confidence and motivation. This might include resources/information about well-being, 
dealing with money or help to travel independently.  

• Work Skills development – refreshing/filling existing skill gaps or seeking to acquire skills 
that are necessary to progress to further training or employment - for example, 
literacy/numeracy. 

• Work-related activities – including work tasters, workplace behaviour, CV and interview 
skills 

 
12.9 Supported internship route. 

The students who are on their final supported internship year and are about to exit into paid 

employment, will follow the same principles as the communication-activity agreement, and 

allow a Career Transition Keyworker to arrange a home visit or local area visit if it is connected 

with acquiring a job. 

 

 

14. Standards by which the Success of this Policy can be evaluated 

The following standards/measures will be considered when evaluating the success of this policy: 

a. Learner feedback through sign language or visually including a range of surveys showing high 

levels of satisfaction; 

b. Achievement of national quality standards and positive external reviews; 

c. Achievement of the Gatsby Benchmark. 

 

15. Responsibility for Implementing this Policy 

Responsibility for the implementation of this policy resides at all levels of the Academy, specifically: 

a. The Principal, who has overall responsibility for the implementation of this policy across the Deaf 

Academy. 

b. The Senior Leadership Team who are responsible for overseeing the operation of this policy in the 

Academy. 



c. The Coordinator and Lead Subject Teachers are responsible for embedding the careers curriculum 

in their taught subject and cross-reference into the Careers programme. 

d. The teachers and support staff are responsible for raising the positive work code of conduct and 

for supporting this policy across the Academy and when on visits off-site, to mainstream 

schools/colleges, work placements and on all educational trips. 

 

16. Information sharing 

Responsibility for information sharing follows GDPR guidelines regarding confidentiality and 

safeguarding. The Academy and will provide all relevant information about pupils to local authority 

support services. This may include:   

a. Basic information such as the pupil’s name, address and date of birth and destination data. 

b. Other information that the local authority needs in order to support the young person to 

participate in education or training and to track their progress. This may include: young people’s 

contact details including phone numbers, information to help identify those at risk of become 

NEET post-16, young people’s post-16 and post-18 plans and the offers they receive of places in 

post-16 or higher education.   

c. The Academy must also notify local authorities whenever a post-16 student leaves an education 

or training programme before completion.  This notification must be made at the earliest possible 

opportunity to enable the local authority to support the young person to find an alternative 

placement.  It is for the Academy and the local authorities to ensure these duties are met. 

 

17. Careers and SEND 

The Gatsby Benchmarks outline the experiences and information that every young person should 

have to make an informed choice about their future. This includes careers guidance for pupils with 

special educational needs or disabilities. They are raising expectations but the majority of young 

people with SEND, including those with high levels of needs, are capable of sustained paid 

employment with the correct preparation and support.  

We recognise that some of the Gatsby Benchmarks may require a slightly different approach at the 

Academy: 

a. The Careers Leader should work closely with the Special Educational Needs Coordinator, 

teachers and professionals in the school to identify the guidance needed for all pupils with SEND 

and put in place, personalised support. This may include helping pupils with SEND to understand 

different career pathways, and enabling them to gain the work skills, knowledge and experience 

they require to achieve their career goals. This may also include working with families of pupils 

with SEND to help them understand what career options are possible, with the right support, for 

their son/daughter.  

b. Learning pathways should support every pupil, whatever their level or type of need, to fulfil their 

potential. Careers guidance for pupils with SEND should be based on the pupil’s own aspirations, 

abilities and needs.  



c. Careers guidance for pupils with SEND should take account of the full range of relevant 

education, training and employment opportunities, such as apprenticeships, supported 

internships/employment (for young people with Education, Health and Care plans) or routes into 

higher education. It should be well informed about ways in which adults with SEN or disabilities 

can be supported in the workplace (e.g. disability rights, supported employment, ways in which 

jobs can be “carved” to fit a person’s abilities, job coaching, reasonable adjustments for disabled 

people in the workplace and Access to Work (DWP support). Advice on self-employment (e.g. 

micro-enterprise) can also be especially relevant for some young people with SEND.  

d. Schools should build partnerships with businesses and other employers, employment services, 

and other voluntary organisations, to help broaden pupil’s horizons. Encounters with employers 

can be transformational for pupils with SEND, particularly hands on experience in the workplace, 

and the Academy should facilitate this where possible. It can be especially powerful to hear from 

adults with disabilities who have succeeded in their careers. The opportunity to experience 

many different work sectors can be particularly helpful. The Academy should prepare pupils well 

for these experiences, so they know what to expect and what is expected of them, match them 

carefully to each employer and provide any support the pupil may need to benefit fully from the 

experience.  

e. The Academy should make sure that careers guidance for pupils does not simply focus on finding 

one post-16 destination to meet their immediate needs. Support should focus on the pupil’s 

longer-term career aspirations, and the post-16 options, which are most likely to give the young 

person a pathway into employment, or higher education, and give them the support they need 

to progress and succeed.  

f. The Academy should make use of the SEND local offer published by the local authority. Where 

pupils have EHC plans, their annual reviews, from year 8 onwards, should include a focus on 

adulthood, including employment. The Academy should ensure these reviews are informed by 

good careers guidance. The Academy must co-operate with local authorities, who have an 

important role to play through their responsibilities for SEND support services, EHC plans and 

the promotion of participation in education and training. Statutory guidance on the SEND duties 

is provided in the 0-25 Special Educational Needs and Disability Code of Practice 2015.  

18. Monitoring, evaluation and review 

 Self-evaluation of careers provision is produced annually.  
 All evidence will be used to support the school’s application for stage 2 of the Careers Mark 

standard and the Gatsby Benchmarks.  
 The policy will be reviewed annually.  

This includes-  

a. Monitoring and evaluation of destination data used to identify improvements needed in CEIAG 
provision, as well as student attainment and progression into Further, Higher Education, Training 
and Employment;  

b. The budget provided for both careers and work experience is audited and monitored each 
financial year according to the CEIAG improvements as noted in the Academy Development Plan.  

c. The number, quality and impact of careers interviews is analysed though data, destination data, 
observations and evaluating action plans.  



d. Feedback is sought using feedback forms, online questionnaires, evaluation forms and email. 
Careers provision and guidance is evaluated based on feedback from students, parents, 
employers and teachers, and reviewed accordingly.  

e. Record progress towards Gatsby Benchmarks - these should be fully implemented by the end of 
2020. 

Appendix A 

Nominated Roles and Responsibilities.  

Role  Nominated individual  

Governor Lead Tony Collyer 

SLT lead Sylvan Dewing 

Career Lead Matt Jenkins 

Career, Employability and Enterprise lead  TBC 

  

  

Appendix B 

Careers Mile Stones 2019-20 

Date Action Lead  

Oct Appoint SLT lead and set up Careers Working group SD 

Oct 2019 Agree Career Policy  SLT 

Oct 2019 Agree and implement detailed Careers, Employability and Enterprise 
plan. 

MJ 

Oct 2019  Introduction of Careers KPI SD 

Oct 2019 Student Survey with Careers, Employability and Enterprise questions MJ/SLT 

Oct 2019  2019 Leavers Survey (Destinations Survey)  MJ/SD 

Nov  Update Gatsby Bench Mark and report to SLT MJ/SD 

March Mid-year review  MJ 

 

  



19. Provider Access Policy 

Exeter Royal Academy for Deaf Education 

Introduction 

This policy statement sets out the Academy’s arrangements for managing the access of providers to 

pupils at the school for the purpose of giving them information about the provider’s education or 

training offer. This complies with the school’s legal obligations under Section 42B of the Education Act 

1997.  

Pupil entitlement 

All pupils in years 8-13 are entitled:  

 To find out about education qualifications and apprenticeships opportunities, as part of a careers 

programme, which provides information on the full range of education and training options 

available at each transition point;  

 To hear from a range of local providers about the opportunities they offer, including education 

and apprenticeships – through options events, assemblies, visits, group discussions and taster 

events.  

 To understand how to apply for academic courses and training/supported employment options.  

 

Management of provider access requests  

Procedure 

A provider wishing to request access should contact: 
 

Matt Jenkins, Careers Lead Teacher 
Telephone: 07624 80873 Email: mjenkins@exeterdeafacademy.ac.uk  

 

 



Opportunities for access  

A number of events, integrated into the Academy careers programme (see appendix A), will offer 

providers an opportunity to come into school to speak to pupils and/or their Parents/Carers: 

Please speak to our Careers Lead to identify the most suitable opportunity for you.  The Academy’s 

policy on safeguarding sets out our process for allowing providers on-site when visiting our students.  

The Safeguarding Policy is available on our websites www.thedeafacademy.ac.uk  

Premises and facilities  

The school will make general areas, classrooms or private meeting rooms available for discussions 

between the provider and students, as appropriate to the activity. The school will also make available 

AV and other specialist equipment to support provider presentations. This will all be discussed and 

agreed in advance of the visit with the Careers Leader or a member of their team.  

Providers are welcome to leave a copy of their prospectus or other relevant literature at the Careers 

Resource Centre. The Resource Centre is available to all students at lunch and break times.  

 

Approval and review  

Approved [date] by Governors at Education Standards Committee 

Next date of review  
 

 
 

Anthony Alexander, Chair of Governors 

 

 

 

 

Sylvan Dewing, Principal 

 

 

 

 

 

 

 

 

 

Appendix A: Academy careers programme (2019-2020) 

http://www.thedeafacademy.ac.uk/


 

This could be integrated into a wider careers plan or strategy for the school.  

 

Groups Autumn Term Spring Term Summer Term 

All year 

groups 

 PSHE day 

 Tutor groups 

 Introduction to Learner File 

 Assembly talk 

 Parents Evening 

 PSHE day 

 Tutor groups 

 Introduction to Learner File 

 Assembly talk 

Parents Evening 

 PSHE day 

 Tutor groups 

 Introduction to Learner File 

 Assembly talk 

 Parents Evening  

 World of Work Week 

Year 

8, 9 

 Life Skills – assembly and tutor 

group opportunities 

 Life Skills – assembly and tutor 

group opportunities 

 KS4 options event  

 Careers Fair 

 Life Skills – assembly and tutor 

group opportunities 

 How to use the Job Explorer 

Database 

Year 

10 

 Visit & Tour of University of 

Exeter 

 Life Skills – assembly and tutor 

group opportunities 

 1 to 1 Careers Interview to 

construct Career Plan 

 Life Skills – assembly and tutor 

group opportunities 

 Interview Skills Session 

 Careers Fair 

 Life Skills – assembly and tutor 

group opportunities 

 Year Ten Work Experience Week 

Year 

11 

 Life Skills – assembly and tutor 

group opportunities 

 Visit & Tour of University of 

Exeter 

 Investigating College Courses 

 College Open Day Visits 

 1 to 1 Careers Interview to 

construct Career Plan 

 Life Skills – assembly and tutor 

group opportunities 

 Interview Skills Session 

 Post-16 evening  

 Post-16 taster sessions  

 Event for University Technical 

Colleges 

 College Application Process 

 Careers Fair 

 Life Skills – assembly and tutor 

group opportunities 

 Event for University Technical 

Colleges 

 Year Eleven’s Enterprise Project 

Week 

Post 16 

 Investigating College Courses 

 College Open Day Visits 

 1 to 1 Careers Interview to 

construct Career Plan  

 Post 16 Work 

Experiences/Pre/Supported 

Internships 

 Small group sessions: future 

education, training and 

employment options  

 College Application Process 

 Post 16 Work Experiences 

 Careers Fair 

 Interview Skills Session 

 Post 16 Work Experiences 

 


